Scholes (Elmet) Primary
St James’ CE Primary
Moortown Primary

Our Early Years provision:
Intent, implementation and impact
Date: Autumn 2021 and reviewed on an on-going basis
This Curriculum Statement sits alongside a similar document for
Key Stages 1 and 2.

Our curriculum intent: overall
Our curriculum intent has three layers:

Layer 1: Our schools’ core aim
We want Sphere Federation schools to be happy and healthy places
to learn. This core aim permeates our schools and their ethos,
whether in the classroom or around and about school.
(At St James' CE Primary, this is expressed with one additional
element: ‘happy and healthy place to achieve and believe’.)

Layer 2: Knowledge and skills
The knowledge and skills we teach are set out in Development Matters: Non-statutory curriculum guidance
for the Early Years Foundation Stage and the Statutory Framework for the Early Years Foundation Stage
(both: DfE, 2021). We set these out in a sequence of learning (age-related expectations) with some
additional/explicit learning according to children’s interests and our own curriculum, linked to The National
Curriculum in England (DfE, 2013). Communication is a key aspect: ‘High-quality early years education,
with a strong focus on communication, is good for every child’. Challenge is also important: ‘The
curriculum needs to be ambitious… Depth in early learning is much more important than covering lots of
things in a superficial way’ (both: Development Matters, DfE, 2021).

Layer 3: Attitudes
The Early Years Foundation Stage curriculum is the foundation for subsequent learning in Sphere schools:
the quality of this early learning influences their future attainment and desire to learn. We have four
intentions. They help to develop the characteristics of effective learning (Development Matters, DfE, 2021).

enjoyable
We want Sphere Federation schools to be happy and healthy places to learn. The activities we plan are very much
led by children’s own interests and preferences, and are therefore enjoyable. The learning environment enhances
this, as do visits, visitors and other enriching activities.

relevant
The skills and knowledge set out in our age-related expectations for the end of Foundation Stage mean our
curriculum content is very relevant for our pupils’ present and future lives. Combined with the characteristics of
effective learning, the skills and knowledge mean that our children are ready to continue their learning journey into
Key Stage 1 and beyond.

inspiring
In Early Years, we provide provocations and investigations that inspire children to discover and find out more.
These learning provocations engage the children’s curiosity and encourage them to develop their own ideas and
strategies for doing things. We inspire our children through stimuli such as stories, pictures and artefacts, learning
about significant people, places and events. We aim to promote an appreciation and sense of awe and wonder
when learning about the natural world.

creative
Creating and thinking critically is a characteristic of effective learning. We want our children to develop this from the
outset of their learning journey: our children will be creative in their ideas, in their questions, in their solutions.
Adults plan stimulating and engaging experiences that provide the opportunity for children to express themselves in
a variety of creative ways, with children then producing their own original responses. For our Early Years staff, the
curriculum has flexibility built into it so that they can be creative, such as linking learning with books that inspire.
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Our curriculum implementation
Overview (key points)
Rationale
‘Every child deserves the best possible start in life and support to reach their full potential. Children
develop quickly in the early years and a child’s experiences between birth and age five have a major
impact on their future life chances.’
Statutory Framework for the Early Years Foundation Stage (Department for Education, 2021)
This Curriculum Statement has been developed with clear reference to Statutory framework for the early years
foundation stage (Department for Education, 2021). We use Development Matters: Non-statutory curriculum
guidance for the Early Years Foundation Stage (Department for Education, 2021) as the basis for the
implementation of our curriculum. (See below for more information about each of these documents.)
This document relates to Nursery and Reception classes. (Moortown Primary has Reception only.)
Our curriculum has been created following extensive consultation with Sphere Federation Early Years teachers.
Various models of curriculum were critiqued before settling on the following plans for curriculum implementation.
Early childhood is the foundation on which children build the rest of their lives. We greatly value the importance that
the Early Years Foundation Stage (EYFS) plays in laying secure foundations for future learning and development.
The experiences we provide will enable our children to explore, investigate, discover, create, practise, rehearse,
repeat, and consolidate their developing knowledge and skills. During the Early Years Foundation Stage, many of
these aspects are brought together effectively through play and talking.
It is every child’s right to the best possible start in their school life, both intellectually and emotionally, in order for
them to develop their full potential. Through planned, purposeful play, children are able to discover, practise and
refine their skills as well as find out about themselves and their environment. In a broad and balanced way, our
areas of provision ensure coverage of the seven areas of learning (see below) and responds to the needs and
interests of the children. At all times, we consider the characteristics of effective learning: we know that the EYFS is
“about how children learn as well as what children learn” (Development Matters, DfE, 2021). Through our
curriculum we promote positive attitudes to learning, an enthusiasm for knowledge and the confidence to become
successful learners.
At Sphere Federation we aim to support each child’s welfare, learning and development needs by following the
seven key features of effective practice (Development Matters, DfE, 2021).
• The best for every child – All children are unique and special, regardless of their sex, ethnicity, religion
(or no religion), and other protected characteristic. Children develop physically, cognitively, linguistically,
socially and emotionally in individual ways and at varying rates. Children have very different backgrounds.
We help those from disadvantaged backgrounds to narrow the gap.
• High-quality care – The child’s experience is at the centre of the decisions that we make. We provide a
safe, secure and caring environment where children feel happy and healthy, knowing that they are valued.
• The curriculum – As set out here, we provide a broad and balanced curriculum that will set in place firm
foundations for future learning. We allow some time for the child to follow their own interests as a driver for
their learning.
• Pedagogy – We help children to learn in different ways: through play, modelling by adults, observing each
other, guided learning and direct teaching. Learning opportunities are well-planned and organised,
providing experiences which build on children’s existing knowledge and understanding in order to
challenge, stimulate and develop their knowledge and skills.
• Assessment – In the Early Years Foundation Stage, checking what children have learnt is about observing
them use and apply their knowledge and skills independently. We use these assessments to inform us
about the child’s next steps.
• Self-regulation and executive function – We help children to develop an understanding of the social
skills, values and codes of behaviour required for people to work together harmoniously. Communication is
a key skill in early years and is central to self-regulation.
• Partnership with parents – We know our families well. This begins when we visit them at home before the
child actually attends. Parents/carers are a child’s first educator so support at home has a significant
impact on future learning. We help our parents/carers to support their child’s learning at home through
workshops, meetings, calls home and informal chats. We offer extra help to those who need it.
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Statutory Framework for the Early Years Foundation Stage
The Statutory Framework sets out the standards that all Early Years providers must meet to ensure that children
from birth to 5 ‘learn and develop well and are kept healthy and safe’. This document is a principled approach to
Early Years education using four themes:
• a unique child
• positive relationships
• enabling environments
• learning and development
There are three prime areas of learning and four specific areas of learning. There also three characteristics of
effective teaching and learning. Early Years practitioners and teachers are required to pursue rich daily activities in
supporting each child’s educational development under these areas.
Prime

Specific

The prime areas begin to develop quickly in response
to relationships and experiences, and run through and
support learning in all other areas.
The prime areas continue to be fundamental
throughout the EYFS.

The specific areas include
essential skills and knowledge.
They grow out of the prime areas,
and provide important contexts for learning.

Personal, social and emotional development
Communication and language
Physical development

Literacy
Mathematics
Understanding the world
Expressive arts and design

The early learning goals (ELGs) are 17 goals distributed across the seven areas of learning
that all children are assessed against at the end of the reception year.
This assessment forms the early years foundation stage profile (EYFSP).
The five areas of learning in bold are the areas that inform the final assessment of ‘good level of development’.
Characteristics of effective teaching and learning
The unique child reaches out to relate to people and things through the
characteristics of effective learning,
which can be apparent in all areas of learning.
Playing and exploring

Active learning

children investigate
and experience things,
and ‘have a go’

children concentrate and keep on trying
if they encounter difficulties,
and enjoy achievements

Creating and thinking
critically
children have and develop
their own ideas, make links
between ideas, and develop
strategies for doing things

Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage
Development Matters is the non-statutory curriculum guidance that we use to implement our Early Years
curriculum. This guidance ‘sets out the pathways of children’s development in broad ages and stages’. Much of the
content set out in this Curriculum Statement is taken directly from Development Matters. There are opportunities for
practitioners to widen the scope of children’s experiences and extend and deepen learning; this includes
opportunities for children to lead their own learning with the support of adults.
Thematic approach with flexibility and freedom
We set out themes for our curriculum across the year. The themes are typical, but may vary. This recognises that
each year, there are likely to be recurring themes that children find inspiring, enjoyable and relevant (see Layer 3:
Attitudes). Other themes might be planned instead of the themes set out in our Long-term Plans for Themes. Also,
importantly, there will be additional themes which follow children’s interests.
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We are clear that the learning set out in Development Matters is well thought-through and leads to the Early
Learning Goals, the level of development that children are expected to attain by the end of Early Years Foundation
Stage. Learning takes priority: our approach is objective-led (not activity-led or theme-led). In some cases, the
learning will fit naturally into a theme, but in many cases, learning is taught discretely.
We follow a long-term plan of themes very loosely: we are ready to change the themes a little, or even follow
entirely different themes, in order to ensure the learning experiences are enjoyable, relevant, inspiring, creative and
– most importantly – have a positive impact on the acquisition of knowledge and skills.
The themes we follow are driven by two of the seven areas of learning: Understanding the World and Expressive
Arts and Design. This is not to say that these two areas are the most important, but that the content of a theme sits
easily within these two areas. For example, a theme on Autumn will meet our intent to be enjoyable, relevant,
inspiring, creative, but other areas will be fundamental in exploring this theme:
• Personal, social and emotional development: children will work together, sharing resources
• Communication and language: children will talk about what they see and hear when they explore
• Physical development: to venture outside, children will practise self-help skills like putting their coat and
wellies on
• Literacy: reading books will enhance the theme of autumn, new vocabulary will be learnt, and children will
write about they see, hear or have done
• Mathematics: sorting, sequencing, counting of things they find outside will develop mathematical skills such
as subitising
Pedagogy
The role of the adults in the Early Years is fundamental. A practitioner’s good knowledge of Early Years principles
in general and of current planning in particular is vital; they should be available to interact with children working in
the classroom’s learning areas. Children “also need adults to ‘scaffold’ their learning by giving them just enough
help to achieve something they could not do independently. Helping children to think, discuss and plan ahead is
important” (Development Matters, 2021).
Effective learning in the Early Years Foundation Stage is the result of a balance between:
Adult-led learning
Adult-guided or adult-initiated
Child-initiated learning
This learning is led and managed
by the adult
eg Phonics and Maths are good examples of
curriculum areas delivered through adult-led
learning.

Adults guide learning by their
resourcing and support;
children independently practise and
consolidate previous learning
eg Phonics and Maths activities which follow
on from an adult-led session.

Similarly, the balance between different learning activities is also crucial.
Themed / enriched / enhanced
Directed activity
activities
This is focused learning where the teacher
plans the objectives and has intended
outcomes.
The outcomes of this learning can then be
transferred and consolidated in other
activities.
A directed activity can be with the whole
class or within a smaller group.

These come from the planned, objective-led
activities and children's interests.
The adult interacts closely with the children
taking their learning forward.

This is led by the child;
the child chooses the context, the resources,
the place and the time they spend engaged
in the activity. The role of the adult is to
develop and deepen a child’s thought
processes in a way that doesn’t ‘take over’
from what the child is doing and thinking.

Continuous provision
Continuous quality provision in the
classroom learning areas helps to ensure
continuous learning.
In the different classroom learning areas,
continuous provision is enhanced through
extra resources carefully placed to develop
particular learning and interests, or through
learning challenges which adults place as a
focus for children’s activity.

Research shows that the best outcomes for children’s learning occur where most of the activity within a child’s day
is a mixture of child-initiated play (actively supported by adults) and focused learning (with adults guiding the
learning through playful, rich experiential activities). This can be illustrated as a continuum of approaches as seen
below:
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(Learning, playing and interacting in the EYFS, Department for Children, Schools and Families, 2009)
Our EYFS classrooms are enabling environments. The classrooms are set up with different learning areas,
where children are able to find and locate equipment and resources independently. They are organised to allow
children to explore and learn securely and safely. There are areas where the children can be active and others
areas to be quieter. The learning areas are set up following the principles of continuous provision and with a clear
sense of purpose:
• consistent, familiar resources which have been selected to meet children's predictable interests and needs
• additional resources to enhance the learning areas to provide focus for current learning
• teacher-planned challenges and objectives; these stem from recent teaching (eg a chance to use and
apply skills or knowledge learnt) and assessments / observations (eg might show more practice is needed
in a skill)
The outdoor environment is an integral part of our Early Years classrooms. Being outdoors offers children further
opportunities to explore, use their senses, develop their language skills and be physically active. Our classrooms
have their own dedicated enclosed outdoor area which operates as an outdoor classroom; typically, children
access this space independently during free-flow time.
We recognise that young children learn best when they are active. Therefore, our approach is often practical and
our settings have an ethos of learning through play. Play is a powerful motivator which fulfils our curriculum intent
for learning to enjoyable, relevant, inspiring and creative. Play develops children’s own ideas, understanding and
language. Play is also flexible and able to suit the preferred learning style of the child. We also know that our older
children need more directed activity in their day; we plan for this to increase as the children journey towards Key
Stage 1.
A core part of pedagogy is assessment. Checking what children have learnt is about observing them use and
apply their knowledge and skills independently. We use these assessments to inform us about the child’s next
steps. A key aspect of the Early Years Foundation Stage is to move the learning:
what children already know
what children want to know what children need to know
(…with an overlap between the two.)
What children want to know (which may influence future themes) stems from observations of the children and
discussions with the children and their parents. What children need to know derives from observations as part of
good formative assessment, alongside the Early Learning Goals and Development Matters.
Special educational needs and/or disabilities (SEND)
All three schools in Sphere Federation are inclusive and are committed to meeting the needs of children with SEND
in the most effective way so that they achieve the best possible outcomes:
• we want pupils with SEND to acquire the knowledge and skills they need to reach their full potential,
• to be ready for the next stage in their education and,
• ultimately, to succeed in life.
To do this, we adapt how we implement the curriculum to meet the needs of pupils with SEND so that we can
develop their knowledge, skills and abilities to apply what they know and can do with increasing fluency and
independence. The adaptations we make are appropriate and reasonable, and are made in accordance with the
Equality Act 2010 and the SEND code of practice.
Challenge and deeper learning
Across all areas of learning, teachers provide opportunities for challenge and deeper learning. Children benefit from
this: whoever needs it, at whatever time. After initial settling in and assessments, challenge boards in Reception set
out clearly differentiated learning in the different areas of provision. However, often the challenge may not be
evident; for example, teacher questioning which is targeted to meet the needs of different pupils.
Our curriculum implementation: Long-term plans and Age-related expectations continues below, after content
on curriculum impact.
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Curriculum impact
We evaluate the impact of our curriculum in the following ways.
Pupil achievement and progress
Pupil achievement – the acquisition of knowledge and skills – is assessed
with close reference to Development Matters: Non-statutory curriculum
guidance for the Early Years Foundation Stage (Department for
Education, 2021).
We measure pupil achievement and progress in a number of ways,
including:
• observations
• questioning in class
• pupil outcomes (which includes writing and other mark-making)
• additional assessments that support teacher assessment, such
as checks on phonics and ‘tricky words’ (non-decodable words)
Our assessments take place throughout the year:
• baseline assessments, carried out once children have settled into their new
setting
• on-going teacher assessments, taking place throughout the year
• end of year assessments, especially at the end of Reception which is the end of the Early Years
Foundation Stage, and which is in relation to whether children have reached the Early Learning Goals set
out in the Statutory Framework for the Early Years Foundation Stage and in Early years Foundation Stage
Profile (Department for Education, updated annually)
Early Learning Goals
The Early Learning Goals (ELGs) are the goals or targets for children to achieve at the end of Reception. There are
17 Early Learning Goals across the seven areas of learning. They are all listed in the age-related expectations
tables below – see the right hand column.
The assessments we make are supported by moderation in school and across Sphere Federation. The
assessments may be supported through additional moderation with other schools and with the local authority.
Lesson visits and the monitoring of planning support our assessment of impact.
Areas for development are identified as a result of evaluating the impact of what we do.
Pupil attitudes
Layer 3 of our curriculum intent is about pupil attitudes. In the Early Years Foundation Stage, pupils’ attitudes and
learning behaviour are the foundation stones for successful learning now and into the future. There are three broad
and sometimes overlapping perspectives:
Characteristics of
Personal, Social and Emotional
Wellbeing and Involvement
effective teaching and learning
Development
Children’s play and exploration, active
learning, and critical creation and thought
processes, are all indications of their
attitudes. This includes how long they are
able and willing to engage in activity.

Self-regulation, managing self, and building
relationships are also all indications of pupil
attitudes. ‘These attributes will provide a
secure platform from which children can
achieve at school and in later life.’ (Statutory
Framework for the Early Years Foundation
Stage)

Wellbeing refers to feeling at ease, being
spontaneous and free of emotional tensions.
It is crucial to good mental health. It is linked
to self-confidence, self-esteem and
resilience.
Involvement refers to being engaged in
activities. It is considered to be a necessary
condition for deep level learning and
development.
We use Leuven Scales as part of our
assessment processes.

In addition, we can evaluate pupil attitudes through what parents / carers say (eg at the start and end of the day, by
email, and the annual survey).
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Our curriculum implementation
Long-term plans for themes
The themes below are typical. They may vary a little depending on
our children’s interests; additional themes, following children’s interests, will take place.
The themes stem primarily from Understanding the World and Expressive Arts and Design strands.
Autumn 1
Getting to know you
The transition to Nursery is an important phase – one that needs careful thought and consideration. We use the
first few weeks to get to know your child and the people who are important to them. We’ll ask you to send in
photographs of these important people so that we can talk about them with your child. In this way, your child will
begin to understand their own history in terms of their life so far, and will listen to their friends talk about their
lives, too. In Art, we’ll talk about colour. Your child will experiment with colour, exploring paint independently,
mixing colours together, and commenting on the finished art work.
Story time
We love story time in Nursery! During this theme, we’ll use some of our favourite books to explore our scientific
understanding. Your child will read traditional tales such as The Three Little Pigs and use their scientific skills to
talk about the differences in the materials used to build the pigs’ houses. They will listen to We’re Going On A
Bear Hunt and use their senses to go on a sensory bear hunt of their own. They’ll use small world puppets and
props to retell the stories that they’ve listened to with their friends.
Autumn 2
Autumn
Our outdoor area is a source of much learning in Nursery. Your child will see first-hand the changing seasons
and the effect the weather has on their immediate environment. As scientists, they’ll begin to explore the natural
world around them, noticing changes and identifying seasonal objects such as the falling leaves and conkers.
They’ll be able to talk about what they see with the adults in Nursery. As an artist, your child will be inspired by
the work of Andy Goldsworthy: they’ll choose the autumnal objects they’ll need to create their own art.
Christmas
Christmas is an exciting time in Nursery! We begin our theme by looking at objects that are shiny and dull. Your
child will use their scientific skills to find, sort and describe these materials. In religious education, they’ll listen to
the Christmas story and use small world props to retell the story with their friends. Your child will take part in
some of the traditions relating to celebrating Christmas, such as making cards and decorations for the tree.
They’ll learn Christmas songs and take part in the Christmas play, too.
Spring 1
Snow and ice
When we return to Nursery after the Christmas break, the weather’s often much chillier! Your child will learn
about snow and ice from their first-hand experiences in our outdoor area. They’ll notice the frost and ice outside
how the plants have died and how we need to be careful not to slip on the ground. They’ll will make their own ice
balloons and freeze some small world toys in ice, watching them melt and describing what they see. They’ll also
be introduced to colder environments through small world area, books and photographs.
Dinosaurs
During this theme, we’ll be using our small world area to create a Dinosaur World. Your child will develop their
vocabulary to recreate scenarios for adventures with the dinosaurs. They will find out about volcanoes and watch
as we recreate one in Nursery, and they’ll then describe what they saw.
Chinese New Year
This theme will take place during the week that Chinese New Year occurs each year. Your child will be
introduced to this colourful festival by watching the famous dragon dances and looking at photos of the
celebrations. They will find out the importance of the colour red and make collections of red objects in Nursery.
In Art, your child will make their own representations of a Chinese dragon.
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Our curriculum implementation
Long-term plans for themes
(Nursery continued)

Spring 2
Superheroes
Superhero play is a great stimulus for learning in Nursery. Your child will use their creative skills to recreate
small world superhero stories. They will become scientists when we begin to explore the super powers of some
of the fictional superheroes: magnetism, magnification and force. In Art, your child will use their drawing skills to
represent the ways that the superheroes move or the loud noises that they make when they crash or bang! In
role-play, your child will learn about everyday superheroes, such as paramedics, firefighters and police officers.
Growing and changing
Spring is a busy time in Nursery. Your child will be noticing the changes in the environment around them. In
Science, your child will plant seeds in the garden and watch them develop. They’ll also watch chicks hatch from
eggs. In History, your child will find out about their own history by bringing in photographs of when they were
babies and they’ll talk about how much they have learned. In Art, they’ll use mirrors to look at their own face to
draw and talk about their own features. Your child will learn how to draw a face and add some details. They’ll
also talk about happy and sad faces.
Easter
Easter follows on from the arrival of our chicks. In Nursery, your child will take part in various activities linked to
Easter celebrations. Your child will decorate an egg to roll, then peel it. They will taste hot cross buns and devise
and take part in Easter egg hunts.
Summer 1
Mini-beasts
Hunting for bugs is an interest that inspires our children in Nursery. During this theme, we will be finding out
about the bugs that we find. How many eyes does a spider have is one of the many questions that we will
answer. Your child will make a wormery and observe tadpoles developing into froglets. They will learn to care
and respect all living things. In Art, your child will create their own representations of mini-beasts, looking
carefully at the patterns that they observe. They will create small world habitats for mini-beasts within the
classroom.
On the move
Wheels and wings and other ways to travel is what your child will learn about during this theme. They’ll find out
about various types of transport, deciding which would be the best for different journeys. In Science, your child
will test which wheeled vehicle travels the fastest and the furthest. They will learn how to fold paper in order to
make a paper plane. They will use various materials to make a boat and discover which is the most effective. In
Design and Technology, your child will use construction materials to create their own representations of
transport, using them in their role play or small world play.
Summer 2
Let’s make a splash
Learning about and learning with water is the focus of this theme. Your child will learn about various creatures
that live under the sea. They’ll use their senses to look, feel and smell a fish and a crab and then use their
developing language skills to describe them. They’ll use water to investigate how to move objects and develop
the language of capacity. In Art, your child will create mythical lands under the sea with mermaids and sea
monsters, creating stories to support their play.
Holidays
As we move towards the summer break, children will learn about different types of holidays that we might enjoy.
The ‘Let’s Make a Splash’ theme provides us with lots to learn about the seaside, so your child will now find out
about other places to visit and how they’re different from where we live. They’ll learn about what they might see
at the countryside, in hot countries, and in cold countries.
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Our curriculum implementation
Long-term plans for themes
The themes below are typical. They may vary a little depending on
our children’s interests; additional themes, following children’s interests, will take place.
The themes stem primarily from Understanding the World and Expressive Arts and Design strands.
Autumn 1
Me and my family
During this theme, we will be getting to know each other. This will help your child to settle into their new class.
We’ll look at photographs of our families and talk together about them. We’ll make historical links by looking at
photographs of families from the past and talking about the differences we see.
Where we live
In this Geography-led theme, your child will explore the locality of their school. They’ll begin by looking at the
layout of their own school grounds – this will help them to become familiar with their new environment. This will
lead to looking at aerial photographs of their school. Your child will then explore the locality outside of school,
identifying landmarks such as doctors, shops and places of worship. Simple maps will be introduced in different
classroom areas.
Autumn changes
As Autumn approaches, your child will begin to identify the changes that are happening in the natural world
around them. These changes link to the Science curriculum. Your child will use their skills of enquiry to describe
the changes that they see. Your child will also use the stimulus of the natural world to create their own
interpretations of Matisse’s art work.
Autumn 2
Light and dark
This is the term when the clocks go back and everything seems just a little darker. We use this as a stimulus to
explore the dark. This theme will link to Science – your child will learn that the sun is a source of light, and will
use torches to explore shadows, making simple observations. Your child will also be learning about Divali, the
festival of light, in Religious Education – your child will be talking about how Divali is celebrated by some
families.
It’s magic
This theme complements our theme of light and dark. Your child will become a scientist and take part in
experiments to produce potions, mixing coloured water and watching which substances dissolve and which do
not. Your child will use their literacy skills to write instructions for the potions that they have made.
Christmas
We continue our interest in festivals by learning about the Christmas story. We’ll talk about how some families
celebrate Christmas. Linked to History, your child will look at photos of Christmas back in time, and will consider
the toys that children would have received in the past and compare them with today’s toys. Children will take part
in a Christmas performance, singing songs and performing on stage as part of learning in Music and Drama.
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Our curriculum implementation
Long-term plans for themes (Reception continued)
Spring 1
Frozen planet
Our return to school often coincides with frosty weather. We use this as a stimulus for learning. As a scientist,
your child will investigate ice: making it and melting it. They will use their senses to describe how the weather
has changed and the effects on their environment. Linking to Geography, your child will find out which are the
coldest regions on Earth, using globes or maps of the world. They’ll learn about animals which live in these
places and what it’s like to live there.
Superheroes
This theme is all about different superheroes! At first, your child will use their imagination to create their own
fictional superhero stories using small world resources to develop their ideas. Your child will then learn that
superheroes are in their lives every day. They’ll find out about the emergency services – they might even
experience a visit from the fire brigade. Developing their drama skills, they’ll take on the role of doctors,
paramedics and police during role-play times. Your child will also consider what makes them special, learning
how important and individual we all are.
Chinese New Year
This theme takes place during the week that Chinese New Year occurs each year. As a geographer, your child
will find China on a globe or world map. They will find out about the story relating to Chinese New Year, learning
about customs and traditions. They will watch dragon dances and create their own versions of these with their
friends.
Spring 2
Great outdoors
As the weather becomes warmer, children will begin to notice the first signs of spring. Your child will observe the
changes in the environment and will observe the bulbs that we planted grow earlier.
This theme Geography-led. Your child will look at a contrasting locality within the UK. They’ll compare life in a
city to life in the countryside by looking at books, photographs and drawing on the children’s own experiences.
On the move
Following on from the Great Outdoors theme, we’ll extend our geographical comparisons to a different part of the
world. Your child will look at life in that country and compare it to their own life here in the UK.
The outdoor area will be used to promote your child’s scientific understanding. Your child will plant seeds and
care for beans, peas, carrots and potatoes. They will watch them grow and will learn what conditions are needed
for plants to grow.
New life
As a scientist, your child will continue to develop their understanding of growth through our incubation project
this term. They’ll watch eggs incubate, chicks hatch and develop. They’ll care for the chicks by making sure that
they have food and water. From this experience, they will gain early scientific knowledge relating to life cycles.
Easter
Easter is another festival that your child will learn about. We’ll talk about how some families celebrate Easter.
Your child will take part in various traditions such as egg decoration, egg rolling and hot cross buns. We’ll share
the Easter story. We’ll link Easter to our previous theme of New Life by discussing animals they may see out and
about – sheep and their lambs, for example.

10

Our curriculum implementation
Long-term plans for themes (Reception continued)
Summer 1
Mini-beasts
Children love a bug hunt! This term, we’ll be hunting for bugs and finding out all about them. As a scientist, your
child will observe how various creatures develop from butterflies to frogs. Using books and ICT, they will also
use their investigation skills to find out more about bugs that are all around us. Your child will also be use their
imagination to create their own mini-beasts. Children will work together to design their own mini-beast hotels.
Your child will study the artist Alexander Calder and create their own representation of his butterfly work.
Amazing animals
Where does a tiger come from? In this theme, your child will find out! We’ll find out where our favourite animals
originate, finding the country on the map. We’ll look at its environment and your child consider how it is different
from where we live. As an artist, your child will mix colours to create an animals’ camouflage patterns. They’ll
create their own landscapes for various animals using our small world resources in the classroom, and they’ll
create their own scenarios and storylines for their play.
Me and my body
We want our school to be a happy and healthy place at all times. Keeping healthy is the key message in this
theme. Your child will learn how important exercise is and how our body feels during and after we exercise.
They’ll learn about eating healthily and why this is important; they’ll become aware of the importance of five
portions of fruit and vegetables each day. Your child will try new fruit and vegetables and prepare simple healthy
foods. They’ll find out how important it is to brush their teeth and what happens if we don’t. As an artist, your
child will learn to draw a face and then a figure with increasing detail.
Summer 2
Let’s make a splash
As we move into the final term of the year, the weather is much warmer and we begin thinking about days at the
beach. The water area is a favourite in our provision and has lots of learning opportunities. As a scientist, your
child will investigate floating and sinking, making predictions and testing theories. They’ll also investigate
materials in terms of being waterproof. As a geographer, your child will look at a seaside town and find it on a
map, learning that a seaside town is always on the coast. They’ll talk about the things that they see at the
seaside that they don’t see in Leeds. Finally, as a historian, your child will learn about seaside holidays of the
past, identifying differences in clothing and entertainment by looking at old photos and videos.
Where in the world?
Summer holidays are on our minds during these last few weeks of term. This theme enables us to develop an
understanding of travel. We will think about the different ways people can travel to holiday destinations: by car,
coach or aeroplane, for example. Your child will find out how much travel has changed through history. They will
become travel agents in role-play situations, too.
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Age-related expectations: Communication and language
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

Nursery and Reception learning experiences are taken from Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage
N1 Enjoy listening to longer stories and can remember much
of what happens.

R1 Understand how to listen carefully and why listening is
important.

N2 Pay attention to more than one thing at a time.

R2 Learn new vocabulary.

N3 Use a wider range of vocabulary.

R3 Use new vocabulary through the day.

Listening, attention and understanding
Listen attentively and respond to what they hear with
relevant questions, comments and actions when being read
to and during whole class discussions and small group
interactions.

N4 Understand a question or instruction that has two parts,
such as “Get your coat and wait at the door”.

R4 Ask questions to find out more and to check they
understand what has been said to them.

Make comments about what they have heard and ask
questions to clarify their understanding.

N5 Understand ‘why’ questions, like: “Why do you think the
caterpillar got so fat?”

R5 Articulate their ideas and thoughts in well-formed
sentences.

Hold conversation when engaged in back-and-forth
exchanges with their teacher and peers.

N6 Sing a large repertoire of songs.

R6 Connect one idea or action to another using a range of
connectives.

N7 Know many rhymes, be able to talk about familiar books,
and be able to tell a long story.

R7 Describe events in some detail.

N8 Develop their communication, but may continue to have
problems with irregular tenses and plurals, such as ‘runned’
for ‘ran’, ‘swimmed’ for ‘swam’.

R8 Use talk to help work out problems and organise thinking
and activities explain how things work and why they might
happen.

N9 Develop their pronunciation but may have problems
saying some sounds: r, j, th, ch, and sh and multisyllabic
words such as ‘pterodactyl’, ‘planetarium’ or ‘hippopotamus’

R9 Develop social phrases.

N10 Use longer sentences of four to six words.

R11 Listen to and talk about stories to build familiarity and
understanding.

N11 Be able to express a point of view and to debate when
they disagree with an adult or a friend, using words as well
as actions.

R10 Engage in story times.

Speaking
Participate in small group, class and one-to-one
discussions, offering their own ideas, using recently
introduced vocabulary.
Offer explanations for why things might happen, making use
of recently introduced vocabulary from stories, non-fiction,
rhymes and poems when appropriate.
Express their ideas and feelings about their experiences
using full sentences, including use of past, present and
future tenses and making use of conjunctions, with
modelling and support from their teacher.

R12 Retell the story, once they have developed a deep
familiarity with the text; some as exact repetition and some
in their own words.

N12 Can start a conversation with an adult or a friend and
continue it for many turns.

R13 Use new vocabulary in different contexts.

N13 Use talk to organise themselves and their play: “Let’s
go on a bus... you sit there... I’ll be the driver.”

R14 Listen carefully to rhymes and songs, paying attention
to how they sound.
R15 Learn rhymes, poems and songs.
R16 Engage in non-fiction books.
R17 Listen to and talk about selected non-fiction to develop
a deep familiarity with new knowledge and vocabulary.
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Age-related expectations: Communication and language – additional or explicit learning
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

These learning expectations are taken from Inspire Partnership Oracy and Vocabulary Framework (2020)
Cognitive
Content, structure, clarifying and summarising,
self-regulation, reasoning
N1+ Retell a simple event in the correct order.
N2+ Use talk to pretend, predict and recall.
Linguistic
Vocabulary, language, rhetorical techniques
N3+ Link thoughts together using ‘and’ or ‘because’.
N4+ Use vocabulary based on things that are important to
them.
N5+ Show an understanding of who, what, where, when and
why questions.
N6+ Use a range of tenses.
Social and Emotional
Working with others, listening and responding,
confidence in speaking, audience awareness
N7+ Take turns talking with one other person.
N8+ Listen to what is being said.
N9+ Use talk to share ideas with friends.
Physical
Voice, body language
N10+ Speak so that others can hear.
N11+ Look at who they are talking to.
N12+ Show others what they are talking about.

Supporting sentence stems
I like…
I don’t like...because.
I think…
I don’t think…

Cognitive
Content, structure, clarifying and summarising,
self-regulation, reasoning
R1+ Give answers that match what has been asked.
R2+ Retell stories and experiences.
R3+ Ask simple questions of peers.
Linguistic
Vocabulary, language, rhetorical techniques
R4+ Express themselves in fully formed sentences.
R5+ Use specific vocabulary such as comparatives when
describing objects and experiences.
R6+ Respond to what they hear with relevant comments,
questions or actions.
R7+ Begin to use past, present and future forms accurately.
R8+ Use joining conjunctions for longer sentences.
Social and Emotional
Working with others, listening and responding,
confidence in speaking, audience awareness
R9+ Understand the concept of turn-taking when talking.
R10+ Listen and respond appropriately to simple questions.
R11+ Begin to build friendships through talk.
R12+ Use language to express needs and feelings (eg
rather than snatching.

Listening, attention and understanding
Listen attentively and respond to what they hear with
relevant questions, comments and actions when being read
to and during whole class discussions and small group
interactions.
Make comments about what they have heard and ask
questions to clarify their understanding.
Hold conversation when engaged in back-and-forth
exchanges with their teacher and peers.
Speaking
Participate in small group, class and one-to-one
discussions, offering their own ideas, using recently
introduced vocabulary.
Offer explanations for why things might happen, making use
of recently introduced vocabulary from stories, non-fiction,
rhymes and poems when appropriate.
Express their ideas and feelings about their experiences
using full sentences, including use of past, present and
future tenses and making use of conjunctions, with
modelling and support from their teacher.

Physical
Voice, body language
R13+ Speak clearly at an appropriate volume.
R14+ Look at who is talking and who is being spoken to
whilst sitting or standing still.
R15+ Begin to use gesture to support delivery of talk.
Supporting sentence stems
I like…
I don’t like...because.
I think…
I don’t think…
In my opinion…
I believe…
I agree…
I disagree…
Also…

By the end of Reception pupils will be able to:
Talking to and with others.
Speak so that others can hear them.
Hold a conversation by listening to a partner, taking turns to talk and
sharing ideas.
Use talk to pretend, predict, recall and retell a simple event.
Use a variety of tenses, use language that is relevant to them and
link thoughts. together using ‘and’ or ‘because’
Demonstrate an understanding of who, what, where, when and why
questions.
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Age-related expectations: Personal, social and emotional development (PSED)
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

Nursery and Reception learning experiences are taken from Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage
N1 Select and use activities and resources, with help when
needed. This helps them to achieve a goal they have
chosen, or one which is suggested to them.

R1 See themselves as a valuable individual.

N2 Develop their sense of responsibility and membership of
a community.

R3 Express their feelings and consider the feelings of
others.

N3 Become more outgoing with unfamiliar people, in the
safe context of their setting.

R4 Show resilience and perseverance in the face of
challenge.

N4 Show more confidence in new social situations.

R5 Identify and moderate their own feelings socially and
emotionally.

N5 Play with one or more other children, extending and
elaborating play ideas.

R6 Think about the perspectives of others.

N6 Help to find solutions to conflicts and rivalries. For
example, accepting that not everyone can be Spider-Man in
the game, and suggesting other ideas.
N7 Increasingly follow rules, understanding why they are
important.
N8 Remember rules without needing an adult to be present.
N9 Develop appropriate ways of being assertive.
N10 Talk with others to solve conflicts.
N11 Talk about their feelings using words like ‘happy’, ‘sad’,
‘angry’ or ‘worried’.

R2 Build constructive and respectful relationships.

R7 Manage their own needs:
•
personal hygiene
R8 Know and talk about the different factors that support
their overall health and wellbeing.
•
regular physical exercise
•
healthy eating
•
toothbrushing
•
sensible amounts of screen time
•
having a good sleep routine
•
being safe as a pedestrian

Self-regulation
Show an understanding of their own feelings and those of
others, and begin to regulate their behaviour accordingly.
Set and work towards simple goals, being able to wait for
what they want and control their immediate impulses when
appropriate.
Give focused attention to what the teacher says, responding
appropriately even when engaged in activity, and show an
ability to follow instructions involving several ideas or
actions.
Managing self
Be confident to try new activities and show independence,
resilience and perseverance in the face of challenge.
Explain the reasons for rules, know right from wrong and try
to behave accordingly.
Manage their own basic hygiene and personal needs,
including dressing, going to the toilet and understanding the
importance of healthy food choices.
Building relationships
Work and play cooperatively and take turns with others.

N12 Understand gradually how others might be feeling.

Form positive attachments to adults and friendships with
peers.

N13 Be increasingly independent in meeting their own care
needs eg brushing teeth, using the toilet, washing and
drying hands thoroughly

Show sensitivity to their own and to others’ needs.

N14 Make healthy choices about food, drink, activity and
toothbrushing.
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Age-related expectations: PSED – additional or explicit learning (linked to Living and Learning)
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

These learning expectations have been developed by us to ensure children reach their full potential and are ready to progress into Key Stages 1 and 2.
Families and people who care for me
N1+ I know that families are sometimes look different from
my own family.

Families and people who care for me
R1+ I can describe ways that families are different from my
own family.

Self-regulation
Show an understanding of their own feelings and those of
others, and begin to regulate their behaviour accordingly.

Caring friendships
N2+ I can be a caring friend.

Caring friendships
R2+ I can be a caring friend in different situations.

Respectful relationships
N3+ I’m beginning to show good manners (eg greeting,
saying please and thank you and saying goodbye).

Respectful relationships
R3+ I can show good manners (eg greeting, saying please
and thank you and saying goodbye).

Set and work towards simple goals, being able to wait for
what they want and control their immediate impulses when
appropriate.

Being safe
N4+ I’m beginning to recognise some risks in a place or
activity and act accordingly.

Being safe
R4+ I can carry out a simple risk assessment before play
situations.

Mental wellbeing
N5+ I can recognise when I’m feeling happy, sad, angry and
worried.

Mental wellbeing
R5+ I know that that there needs to be a balance between
time being using technology and time spent in other ways.
R6+ I’m beginning to recognise when I need some quiet
time out from an activity.

Internet safety (see also Computing expectations)
N6+ I know that I must seek permission from a trusted adult
before using technology.
Physical health and fitness (also see Physical
development)
N7+ I know being active is good for me.
Healthy eating
N8+ I can name some healthy foods.
Drugs, alcohol and tobacco
N9+ I know I must only take medicines when an adult is with
me.
Health and prevention
N10+ I can use the toilet independently.
N11+ I know I must wash my hands after using the toilet and
at other times in the day.
Basic first aid
N12+ I know that if I hurt myself, I must seek help.

Internet safety (see also Computing expectations)
R7+ So that I’m safe, I know I must seek permission from a
trusted adult before using technology.
Physical health and fitness (also see Physical
development)
R8+ I know that that there needs to be a balance between
resting and being active.
Healthy eating
R9+ I can name some healthy foods.
R10+ I know at least two simple reasons to eat healthily (eg
to avoid tooth decay, to avoid unhealthy weight gain).

Give focused attention to what the teacher says, responding
appropriately even when engaged in activity, and show an
ability to follow instructions involving several ideas or
actions.
Managing self
Be confident to try new activities and show independence,
resilience and perseverance in the face of challenge.
Explain the reasons for rules, know right from wrong and try
to behave accordingly.
Manage their own basic hygiene and personal needs,
including dressing, going to the toilet and understanding the
importance of healthy food choices.
Building relationships
Work and play cooperatively and take turns with others.
Form positive attachments to adults and friendships with
peers.
Show sensitivity to their own and to others’ needs.

Drugs, alcohol and tobacco
R11+ I know I must only take medicines when an adult is
with me.
Health and prevention (see other statements)
Basic first aid
R12+ I know that if I hurt myself, I must seek help.
R13+ I know at least three emergency services.
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Age-related expectations: Physical development
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

Nursery and Reception learning experiences are taken from Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage.
N1 Continue to develop their movement, balancing, riding
(scooters, trikes and bikes) and ball skills.
N2 Go up steps and stairs, or climb up apparatus, using
alternate feet.
N3 Skip, hop, stand on one leg and hold a pose for a game
like musical statues.
N4 Use large-muscle movements to wave flags and
streamers, paint and make marks.
N5 Start taking part in some group activities which they
make up for themselves, or in teams.
N6 Are increasingly able to use and remember sequences
and patterns of movements which are related to music and
rhythm.
N7 Match their developing physical skills to tasks and
activities in the setting. For example, they decide whether to
crawl, walk or run across a plank, depending on its length
and width.
N8 Choose the right resources to carry out their own plan.
For example, choosing a spade to enlarge a small hole they
dug with a trowel.
N9 Collaborate with others to manage large items, such as
moving a long plank safely, carrying large hollow blocks.
N10 Use one-handed tools and equipment, for example,
making snips in paper with scissors.
N11 Use a comfortable grip with good control when holding
pens and pencils.

R1 Revise and refine the fundamental movement skills they
have already acquired: rolling, walking, running, skipping,
crawling, jumping, hopping, climbing.

Gross motor skills
Negotiate space and obstacles safely, with consideration for
themselves and others.

R2 Progress towards a more fluent style of moving, with
developing control and grace.

Demonstrate strength, balance and coordination when
playing.

R3 Develop the overall body strength, co-ordination,
balance and agility needed to engage successfully with
future physical education sessions and other physical
disciplines including dance, gymnastics, sport and
swimming.
R4 Develop their small motor skills so that they can use a
range of tools competently, safely and confidently.
Suggested tools: pencils for drawing and writing,
paintbrushes, scissors, knives, forks and spoons.
R5 Use their core muscle strength to achieve a good
posture when sitting at a table or sitting on the floor.

Move energetically, such as running, jumping, dancing,
hopping, skipping and climbing.
Fine motor skills
Hold a pencil effectively in preparation for fluent writing –
using the tripod grip in almost all cases.
Use a range of small tools, including scissors, paintbrushes
and cutlery.
Begin to show accuracy and care when drawing.

R6 Combine different movements with ease and fluency.
R7 Confidently and safely use a range of large and small
apparatus indoors and outside, alone and in a group.
R8 Develop overall body-strength, balance, co-ordination
and agility.
R9 Further develop and refine a range of ball skills
including: throwing, catching, kicking, passing, batting, and
aiming.
R10 Develop confidence, competence, precision and
accuracy when engaging in activities that involve a ball.

N12 Show a preference for a dominant hand.

R11 Develop the foundations of a handwriting style which is
fast, accurate and efficient.

N13 Be increasingly independent as they get dressed and
undressed, for example, putting coats on and doing up zips.

R12 Further develop the skills they need to manage the
school day successfully: lining up and queuing; mealtimes.
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Age-related expectations: Physical development – additional or explicit learning
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

These learning expectations have been developed by us to ensure children reach their full potential and are ready to progress into Key Stages 1 and 2.
PE
N1+ I can talk about different ways to be active, and name a
preferred activity.
Writing, Art and Design and technology
N2+ I can hold a pen and pencil comfortably.
N3+ I can use scissors to snip paper.
N4+ I can use a paintbrush to make marks.
N5+ I can use various cooking and dining tools.
N6+ I can independently put on and take off my coat and
shoes.

PE
R1+ I know exercise is important.
R2+ I can recognise how my body feels during exercise.
R3+ I know three simple ways that physical activity affects
my body (eg feeling warmer, increased heart rate, breathing
more quickly).
Writing, Art and Design and technology
R4+ I can hold a pen or pencil effectively, making accurate
marks (ie letters, numbers and drawings).
R5+ I can use scissors, following a dotted line to cut out.
R6+ I can use a paintbrush effectively, filling space with
colour and painting lines with accuracy.

Gross motor skills
Negotiate space and obstacles safely, with consideration for
themselves and others.
Demonstrate strength, balance and coordination when
playing.
Move energetically, such as running, jumping, dancing,
hopping, skipping and climbing.
Fine motor skills
Hold a pencil effectively in preparation for fluent writing –
using the tripod grip in almost all cases.
Use a range of small tools, including scissors, paintbrushes
and cutlery.

R7+ I can use various cooking and dining tools effectively.
Begin to show accuracy and care when drawing.
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Age-related expectations: Literacy
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

Nursery and Reception learning experiences are taken from Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage.
N1 Understand the five key concepts about print:
•
print has meaning
•
print can have different purposes
•
we read English text from left to right and from top to
bottom.
•
the names of the different parts of a book.
•
page sequencing
N2 Develop their phonological awareness, so that they can:
•
spot and suggest rhymes
•
count or clap syllables in a word
•
recognise words with the same initial sound, such as
money and mother
N3 Engage in extended conversations about stories,
learning new vocabulary.
N4 Use some of their print and letter knowledge in their
early writing. For example: writing a pretend shopping list
that starts at the top of the page; write ‘m’ for mummy.
N5 Write some or all of their name.
N6 Write some letters accurately.

R1 Read individual letters by saying the sounds for them.
R2 Blend sounds into words, so that they can read short
words made up of known letter-sound correspondences.

Comprehension
Demonstrate understanding of what has been read to them
by retelling stories and narratives using their own words and
recently introduced vocabulary.

R3 Read some letter groups that each represent one sound
and say sounds for them.

Anticipate (where appropriate) key events in stories.

R4 Read a few common exception words matched to the
school’s phonic programme.
R5 Read simple phrases and sentences made up of words
with known letter–sound correspondences and, where
necessary, a few exception words.
R6 Re-read books (consistent with developing phonic
knowledge) to build up their confidence in word reading,
their fluency and their understanding and enjoyment.

Use and understand recently introduced vocabulary during
discussions about stories, non-fiction, rhymes and poems
and during role play.
Word reading
Say a sound for each letter in the alphabet and at least 10
digraphs.
Read words consistent with their phonic knowledge by
sound-blending.

R7 Form lower-case and capital letters correctly.
R8 Spell words by identifying the sounds and then writing
the sound with letter/s.
R9 Write short sentences with words with known lettersound correspondences using a capital letter and full stop.
R10 Re-read what they have written to check that it makes
sense.

Read aloud simple sentences and books that are consistent
with their phonic knowledge, including some common
exception words.
Writing
Write recognisable letters, most of which are correctly
formed.
Spell words by identifying sounds in them and representing
the sounds with a letter or letters.
Write simple phrases and sentences that can be read by
others.
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Age-related expectations: Literacy – additional or explicit learning
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

These learning expectations have been developed by us to ensure children reach their full potential and are ready to progress into Key Stages 1 and 2.
Reading: fluency / word reading
I am beginning to recognise repetition of words and rhymes
when listening to stories.

Reading: fluency / word reading
(Refer to the sequence of learning set out in Little Wandle
Letters and Sounds Revised programme.)

Reading: retrieve / comprehension
I can talk about the title and the events.
I can re-tell main events in a familiar story.

I can recognise and use the repetition of words and rhymes to aid
reading.
I re-read to build up fluency.
I can check that the text makes sense as I read.

Reading: interpret
I can link what they hear read to their own experiences.

Reading: retrieve / comprehension

Reading: explore and evaluate
I know that there are both fiction and non-fiction books.
I take pleasure in listening to stories and finding out facts in
books.
I can talk about a story in a group.

Reading: interpret

Reading: range
I am familiar with key stories, including traditional and fairy
tales.
I experience poems and rhymes.
I know at least two nursery rhymes by heart.
I can use prior knowledge to understand texts.
Reading: vocabulary / comprehension
I learn new words based on what has been read to me, and
begin to use these words orally (‘wow words’).
Writing:
(Secure the learning set out in Development Matters – no
additional or explicit learning.)

I can re-tell main events, making appropriate comments.
I can link what I read or hear read to my own experiences.

Reading: choice
I can answer some simple questions about the writer’s or
illustrator’s choice (eg Why do you think the illustrator drew the
children skipping and jumping on the cover of ‘We’re going on a
bear hunt’?).

Reading: explore and evaluate
I know simple differences between fiction and non-fiction.
I take pleasure in reading.
I can say what I like or dislike about a text.
I can talk in a group about what I’ve read.
I can listen to and discuss ideas about a text – narrative, non-fiction
and poems – including at a level beyond that at which I can read
independently.

Reading: range
I am very familiar with key stories, including traditional and fairy
tales.
I experience poems and rhymes.
I know at least five nursery rhymes by heart.
I can use context and vocabulary provided to understand texts.
I understand and can talk about the main characteristics of the key
stories known eg ‘Once upon a time...’.
I can use prior knowledge to understand texts.

Comprehension
Demonstrate understanding of what has been read to them
by retelling stories and narratives using their own words and
recently introduced vocabulary.
Anticipate (where appropriate) key events in stories.
Use and understand recently introduced vocabulary during
discussions about stories, non-fiction, rhymes and poems
and during role play.
Word reading
Say a sound for each letter in the alphabet and at least 10
digraphs.
Read words consistent with their phonic knowledge by
sound-blending.
Read aloud simple sentences and books that are consistent
with their phonic knowledge, including some common
exception words.
Writing
Write recognisable letters, most of which are correctly
formed.
Spell words by identifying sounds in them and representing
the sounds with a letter or letters.
Write simple phrases and sentences that can be read by
others.

Reading: vocabulary / comprehension
I learn new words based on what has been read to me, and begin to
use these words orally and in writing (‘wow words’).

Reading: writing
I am beginning to use full stops to pause when reading aloud.
I can retell key stories orally using narrative language.
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Writing: vocabulary and spelling
(Refer to the sequence of learning set out in Little Wandle
Letters and Sounds Revised programme.)
I can name all the letters of the alphabet in order.
I can write from memory simple captions or sentences dictated by
the teacher.
I can learn new words (‘wow words’), and begin to use these words
in writing, not necessarily spelled correctly.

Writing: handwriting
I am beginning to form digits 0-9.
I can sit for a sustained period (eg around ten minutes) in order to
write.

Writing: editing and improving
I can read the caption or sentence that I’ve just written (think it, say
it, write it, read it).

Writing: sentence structure
I can start sentences using capital letters.
I can end sentences using a full stop.
I can use a capital letter for ‘I’.
I can use a capital letter to start my name.
I can separate some words using (finger) spaces.
I can combine words to make a caption or sentence.
I can think about the caption or sentence that I’m going to write
(think it, say it, write it, read it).

Writing: description
I can use adjectives in a caption or simple sentence.

Writing: conjunctions
I am beginning to use ‘and’ to join.
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Age-related expectations: Maths
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

Nursery and Reception learning experiences are taken from Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage.
N1 Fast recognition of up to 3 objects, without having to count them
individually (‘subitising’).
N2 Recite numbers past 5.
N3 Say one number for each item in order: 1,2,3,4,5.
N4 Know that the last number reached when counting a small set of
objects tells you how many there are in total (‘cardinal principle’).

R1 Count objects, actions and sounds.
R2 Subitise.

Number
Have a deep understanding of number to 10, including the
composition of each number.

R3 Link the number symbol (numeral) with its cardinal
number value.

Subitise (recognise quantities without counting) up to 5.

R4 Count beyond ten.

N5 Show ‘finger numbers’ up to 5.

R5 Compare numbers.

N6 Link numerals and amounts: for example, showing the right
number of objects to match the numeral, up to 5.

R6 Understand the ‘one more than/one less than’
relationship between consecutive numbers.

N7 Experiment with their own symbols and marks as well as
numerals.
N8 Solve real world mathematical problems with numbers up to 5.
N9 Compare quantities using language: ‘more than’, ‘fewer than’.
N10 Talk about and explore 2D and 3D shapes (for example,
circles, rectangles, triangles and cuboids) using informal and
mathematical language: ‘sides’, ‘corners’; ‘straight’, ‘flat’, ‘round’.
N11 Understand position through words alone – for example, “The
bag is under the table,” – with no pointing.
N12 Describe a familiar route.
N13 Discuss routes and locations, using words like ‘in front of’ and
‘behind’.

R7 Explore the composition of numbers to 10.
R8 Automatically recall number bonds for numbers 0–5 and
some to 10.
R9 Select, rotate and manipulate shapes in order to develop
spatial reasoning skills.
R10 Compose and decompose shapes so that children
recognise a shape can have other shapes within it, just as
numbers can.

Automatically recall (without reference to rhymes, counting
or other aids) number bonds up to 5 (including subtraction
facts) and some number bonds to 10, including double facts.
Numerical patterns
Verbally count beyond 20, recognising the pattern of the
counting system.
Compare quantities up to 10 in different contexts,
recognising when one quantity is greater than, less than or
the same as the other quantity.
Explore and represent patterns within numbers up to 10,
including evens and odds, double facts and how quantities
can be distributed equally.

R11 Continue, copy and create repeating patterns.
R12 Compare length, weight and capacity.

N14 Make comparisons between objects relating to size, length,
weight and capacity.
N15 Select shapes appropriately: flat surfaces for building, a
triangular prism for a roof etc.
N16 Combine shapes to make new ones – an arch, a bigger
triangle etc.
N17 Talk about and identifies the patterns around them. For
example: stripes on clothes, designs on rugs and wallpaper.
N18 Use informal language like ‘pointy’, ‘spotty’, ‘blobs’ etc.
N19 Extend and create ABAB patterns – stick, leaf, stick, leaf.
N20 Notice and correct an error in a repeating pattern.
N21 Begin to describe a sequence of events, real or fictional, using
words such as ‘first’, ‘then...’
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Age-related expectations: Maths – additional or explicit learning
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

These learning expectations have been developed by us to ensure children reach their full potential and are ready to progress into Key Stages 1 and 2.
(Secure the learning set out in Development Matters – no
additional or explicit learning.)

(Refer to the sequence of learning set out in White Rose
and National Centre for Excellence in the Teaching of
Mathematics materials.)

Number
Have a deep understanding of number to 10, including the
composition of each number.
Subitise (recognise quantities without counting) up to 5.
Automatically recall (without reference to rhymes, counting
or other aids) number bonds up to 5 (including subtraction
facts) and some number bonds to 10, including double facts.
Numerical patterns
Verbally count beyond 20, recognising the pattern of the
counting system.
Compare quantities up to 10 in different contexts,
recognising when one quantity is greater than, less than or
the same as the other quantity.
Explore and represent patterns within numbers up to 10,
including evens and odds, double facts and how quantities
can be distributed equally.
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Age-related expectations: Understanding the world
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

Nursery and Reception learning experiences are taken from Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage.
N1 Use all their senses in hands-on exploration of natural
materials.

R1 Talk about members of their immediate family and
community.

N2 Explore collections of materials with similar and/or
different properties.

R2 Name and describe people who are familiar to them.

N3 Talk about what they see, using a wide vocabulary.
N4 Begin to make sense of their own life-story and family’s
history.
N5 Show interest in different occupations.
N6 Explore how things work.
N7 Plant seeds and care for growing plants.
N8 Understand the key features of the life cycle of a plant
and an animal.
N9 Begin to understand the need to respect and care for the
natural environment and all living things.

R3 Comment on images of familiar situations in the past.
R4 Compare and contrast characters from stories, including
figures from the past.
R5 Draw information from a simple map.
R6 Understand that some places are special to members of
their community.
R7 Recognise that people have different beliefs and
celebrate special times in different ways.
R8 Recognise some similarities and differences between life
in this country and life in other countries.
R9 Explore the natural world around them.

N10 Explore and talk about different forces they can feel.

R10 Describe what they see, hear and feel whilst outside.

N11 Talk about the differences between materials and
changes they notice.

R11 Recognise some environments that are different to the
one in which they live.

N12 Continue to develop positive attitudes about the
differences between people.

R12 Understand the effect of changing seasons on the
natural world around them.

N13 Know that there are different countries in the world and
talk about the differences they have experienced or seen in
photos

Past and present
Talk about the lives of the people around them and their
roles in society.
Know some similarities and differences between things in
the past and now, drawing on their experiences and what
has been read in class.
Understand the past through settings, characters and events
encountered in books read in class and storytelling.
Peoples, culture and communities
Describe their immediate environment using knowledge
from observation, discussion, stories, non-fiction texts and
maps.
Know some similarities and differences between different
religious and cultural communities in this country, drawing
on their experiences and what has been read in class.
Explain some similarities and differences between life in this
country and life in other countries, drawing on knowledge
from stories, non-fiction texts and (when appropriate) maps.
The natural world
Explore the natural world around them, making observations
and drawing pictures of animals and plants.
Know some similarities and differences between the natural
world around them and contrasting environments, drawing
on their experiences and what has been read in class.
Understand some important processes and changes in the
natural world around them, including the seasons and
changing states of matter.
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Age-related expectations: Understanding the world – additional or explicit learning
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

These learning expectations have been developed by us to ensure children reach their full potential and are ready to progress into Key Stages 1 and 2.
History
N1+ I can use simple words and phrases relating to time within a
day (eg now, morning, lunchtime, home time, bedtime)
N2+ I can talk about when I was a baby and know that this was in
the past.
Religious Education
N3+ I know can talk about the differences between people in a
positive way.
Geography
N4+ I know what maps are used for.
N5+ I know that some places are hotter and colder than others.
N6+ I can describe some basic features of a locality (eg city,
countryside, seaside).
Science
N7+ I can ask questions about the things I see.
N8+ I notice changes around me.
N9+ I can name some animals and other natural objects.
N10+ I can identify and name some body parts: head (and eyes,
nose, mouth, ears), body, arms, hands, fingers, legs, feet, toes.
N11+ I can observe and talk about changes in living things, in the
context of some animals and plants.
N12+ I know what some things are made of (eg metal, wood,
plastic).
N13+ I can explore different materials and comment on their
properties (eg hard, soft).
N14+ I know basic differences between day and night.
N15+ I can talk about the weather that I observe.

History
R1+ I can use words and phrases relating to time and chronology
(eg yesterday, a long time ago, old, new)
R2+ I can name the events in my day and sequence them in
chronological order.
R3+ I can sequence key events in my life in chronological order.
R4+ I can remember and talk about my past with a sense of
chronology (eg last week compared to when they were a baby).
R5+ I can use books and photographs to compare my life and the
lives of others in the past.
R6+ I can listen to and ask questions of others when they talk about
the past.
Religious Education
R7+ I know at least three religious festivals and how some people
celebrate them.
R8+ I know that religions have places of worship.
R9+ I can talk about my own experiences in relation to celebrations,
traditions and customs.
Geography
R10+ I know the name of the place where I live.
R11+ I know the name of my school.
R12+ I know the name of the country where I live (ie England).
R13+ I can draw my own simple, fictional map.
R14+ I can tell what’s land and what’s sea on a map.
R15+ I can identify what some symbols represent on a map (eg
river, mountain, trees).
R16+ I can describe similarities and differences between different
localities (eg city, countryside, seaside).
Science
R17+ I can begin to make sensible predictions.
R18+ I can observe and describe changes.
R19+ I can identify and sort animals, plants, other natural objects.
R20+ I can observe how plants and bulbs grow and I know what
they need to grow.
R21+ I know basic life processes of most living things (birth,
growing, adulthood, dying), in the context of chicks, tadpoles,
caterpillars.
R22+ I can explore different materials and compare properties (eg
harder, softer).
R23+ I understand that some things change shape or state and that
I can change them (eg I can change the shape of malleable
materials, I can melt ice).
R24+ I know that the sun is a source of light.
R25+ I can explore making shadows, making observations.
R26+ I can talk about the weather and link these observations to the
changing seasons.

Past and present
Talk about the lives of the people around them and their
roles in society.
Know some similarities and differences between things in
the past and now, drawing on their experiences and what
has been read in class.
Understand the past through settings, characters and events
encountered in books read in class and storytelling.
Peoples, culture and communities
Describe their immediate environment using knowledge
from observation, discussion, stories, non-fiction texts and
maps.
Know some similarities and differences between different
religious and cultural communities in this country, drawing
on their experiences and what has been read in class.
Explain some similarities and differences between life in this
country and life in other countries, drawing on knowledge
from stories, non-fiction texts and (when appropriate) maps.
The natural world
Explore the natural world around them, making observations
and drawing pictures of animals and plants.
Know some similarities and differences between the natural
world around them and contrasting environments, drawing
on their experiences and what has been read in class.
Understand some important processes and changes in the
natural world around them, including the seasons and
changing states of matter.

24

Age-related expectations: Expressive arts and design
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

Nursery and Reception learning experiences are taken from Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage.
N1 Take part in simple pretend play, using an object to
represent something else even though they are not similar.

R1 Explore, use and refine a variety of artistic effects to
express their ideas and feelings.

N2 Begin to develop complex stories using small world
equipment like animal sets, dolls and dolls houses etc.

R2 Return to and build on their previous learning, refining
ideas and developing their ability to represent them.

N3 Make imaginative and complex ‘small worlds’ with blocks
and construction kits, such as a city with different buildings
and a park.

R3 Create collaboratively sharing ideas, resources and
skills.

Share their creations, explaining the process they have
used.

N4 Explore different materials freely, in order to develop
their ideas about how to use them and what to make.

R4 Listen attentively, move to and talk about music,
expressing their feelings and responses.

Make use of props and materials when role playing
characters in narratives and stories.

N5 Develop their own ideas and then decide which materials
to use to express them.

R5 Watch and talk about dance and performance art,
expressing their feelings and responses.

N6 Join different materials and explore different textures.

R6 Sing in a group or on their own, increasingly matching
the pitch and following the melody.

Being imaginative and expressive
Invent, adapt and recount narratives and stories with peers
and their teacher.

N7 Create closed shapes with continuous lines, and begin to
use these shapes to represent objects.
N8 Draw with increasing complexity and detail, such as
representing a face with a circle and including details.
N9 Use drawing to represent ideas like movement or loud
noises.

Creating with materials
Safely use and explore a variety of materials, tools and
techniques, experimenting with colour, design, texture, form
and function.

Sing a range of well-known nursery rhymes and songs.

R7 Develop storylines in their pretend play.
R8 Explore and engage in music making and dance,
performing solo or in groups.

Perform songs, rhymes, poems and stories with others, and
(when appropriate) try to move in time with music.

N10 Show different emotions in their drawings and
paintings, like happiness, sadness, fear etc.
N11 Explore colour and colour-mixing.
N12 Listen with increased attention to sounds.
N13 Respond to what they have heard, expressing their
thoughts and feelings.
N14 Remember and sing entire songs.
N15 Sing the pitch of a tone sung by another person (‘pitch
match’).
N16 Sing the melodic shape (moving melody, such as up
and down, down and up) of familiar songs.
N17 Create their own songs, or improvise a song around
one they know.
N18 Play instruments with increasing control to express their
feelings and ideas.
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Age-related expectations: Expressive arts and design – additional or explicit learning
Nursery (expectations for the end of the year)

Reception (expectations for the end of the year)

Early Learning Goals

These learning expectations have been developed by us to ensure children reach their full potential and are ready to progress into Key Stages 1 and 2.
General
I can say what I like about my creation.
Art
(See also additional learning set out under Physical
Development.)
I can respond to a piece of artwork, saying if I like or dislike
it.
I know the names of at least six colours.
I can draw a face.
Design and Technology
(See also additional learning set out under Physical
Development.)
I know some simple vocabulary to describe processes to
make a model (eg to cut, to stick, to paint).
I can choose the appropriate equipment and materials to
achieve my desired outcome.
Music
I know music can be fast, slow, loud and quiet.
I know at least three well-known nursery rhymes.
I know at least four musical instruments (eg maraca. rhythm
stick, drum, triangle).
I listen to music.
Drama and role-play
I can use a variety of resources to retell my own and known
stories (small world play).
I use my imagination when roleplaying characters from
stories or real-life occupations.

General
R1+ I can say what is successful about my creation and
what I would do differently next time.
Art
(see also additional learning set out under Physical
Development)
R2+ I know what an artist does.
R3+ I can respond to a piece of artwork, saying what I like
or dislike about it.
R4+ I know the names of at least ten colours.
R5+ I can draw a person with increasing details (at least
with a body, head, arms and legs).
Design and Technology
(see also additional learning set out under Physical
Development)
R6+ I know what a designer or architect does.
R7+ I know an increasing range of appropriate vocabulary to
describe processes to make a model (eg to design, to join,
to decorate).
R8+ I can generate a design.
R9+ I can make a model, choosing the appropriate
equipment and materials to achieve the desired outcome.
R10+ I can evaluate my model.

Creating with materials
Safely use and explore a variety of materials, tools and
techniques, experimenting with colour, design, texture, form
and function.
Share their creations, explaining the process they have
used.
Make use of props and materials when role playing
characters in narratives and stories.
Being imaginative and expressive
Invent, adapt and recount narratives and stories with peers
and their teacher.
Sing a range of well-known nursery rhymes and songs.
Perform songs, rhymes, poems and stories with others, and
(when appropriate) try to move in time with music.

Music
R11+ I know music can be fast, slow, loud and quiet, and
can.
R12+ comment on the different effects.
R13+ I know at least six well-known nursery rhymes.
R14+ I know at least six musical instruments (eg maraca.
rhythm stick, drum, triangle, wood block, bell).
R15+ I listen to music with concentration.
Drama and role-play
R16+ I can use a variety of resources to retell my own and
known stories (small world play) in a more sustained and
sophisticated way.
R17+ I use my imagination and appropriate language when
roleplaying characters from stories or real-life occupations.
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